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The Audio-Lingual Method- 2

Reviewing the Principles
At this point we should turn to the 10 questions we have answered for each method
we have considered so far.

1- What are the goals of teachers who use the Audio-Lingual Method?
Teachers want their students to be able to use the target language communicatively.
In order to do this, they believe students need to over learn the target language, to
learn to use it automatically without stopping to think. Their students achieve this
by forming new habits in the target language and overcoming the old habits of their

native language.

2- What is the role of the teacher? What is the role of the students?

The teacher is like an orchestra leader, directing and controlling the language
behavior of her students. She is also responsible for providing her students with a
good model for imitation.

Students are imitators of the teacher’s model or the tapes she supplies of model
speakers. They follow the teacher’s directions and respond as accurately and as

rapidly as possible.

3- What are some characteristics of the teaching/learning process?

New vocabulary and structural patterns are presented through dialogues. The
dialogues are learned through imitation and repetition. Drills (such as repetition,
backward build-up, chain, substitution, transformation, and question-and-answer)
are conducted based upon the patterns present in the dialogue. Students’ successful
responses are positively reinforced. Grammar is induced from the examples given;
explicit grammar rules are not provided. Cultural information is contextualized in
the dialogues or presented by the teacher. Students’ reading and written work is

based upon the oral work they did earlier.



4- What is the nature of student—teacher interaction? What is the

nature of student-student interaction?

There is student-to-student interaction in chain drills or when students take different
roles in dialogues, but this interaction is teacher-directed. Most of the interaction is

between teacher and students and is initiated by the teacher.

5- How are the feelings of the students dealt with?

There are no principles of the method that relate to this area.

6- How is the language viewed? How is culture viewed?

The view of language in the Audio-Lingual Method has been influenced by
descriptive linguists. Every language is seen as having its own unique system. The
system comprises several different levels: phonological, morphological, and
syntactic. Each level has its own distinctive patterns.

Everyday speech is emphasized in the Audio-Lingual Method. The level of
complexity of the speech is graded, however, so that beginning students are
presented with only simple patterns. Culture consists of the everyday behavior and
lifestyle of the target language speakers.

7- What areas of language are emphasized? What language skills are
emphasized?

Vocabulary is kept to a minimum while the students are mastering the sound system
and grammatical patterns. A grammatical pattern is not the same as a sentence. For
instance, underlying the following three sentences is the same grammatical pattern:
‘Meg called,” ‘The Blue Jays won,” ‘The team practiced.” The natural order of skills
presentation is adhered to: listening, speaking, reading, and writing. The oral/aural
skills receive most of the attention. What students write they have first been
introduced to orally. Pronunciation is taught from the beginning, often by students
working in language laboratories on discriminating between members of minimal

pairs.

8- What is the role of the students’ native language?
The habits of the students’ native language are thought to interfere with the

students’ attempts to master the target language. Therefore, the target language is



used in the classroom, not the students’ native language. A contrastive analysis
between the students’ native language and the target language will reveal where a

teacher should expect the most interference.

9- How is evaluation accomplished?

The answer to this question is not obvious because we didn’t actually observe the
students in this class taking a formal test. If we had, we would have seen that it was
discrete-point in nature, that is, each question on the test would focus on only one
point of the language at a time. Students might be asked to distinguish between
words in a minimal pair, for example, or to supply an appropriate verb form in a

sentence.

10- How does the teacher respond to student errors?
Student errors are to be avoided if at all possible, through the teacher’s awareness
of where the students will have difficulty, and restriction of what they are taught to

say.



